1: Learning

Do they know what they are learning?

	Focusing
	Developing
	Establishing
	Enhancing

	Lesson objectives are displayed at the start of the lesson and read out to students
	Lesson objectives are reviewed at intervals during the lesson to check student understanding. Activities are well selected and students know what they are learning about and how it fits in with what they already know - it links to prior learning.
	Lesson objectives have success criteria attached to them and it is explained what a student will be able to do if the objectives are met. Students can recognise how each activity meets the learning objectives.
	Lesson objectives are personalised to individual or groups of students. Students have input in the choice of objectives for the lesson based on prior understanding. The class agrees on challenging lesson objectives for the following lesson. 

	Students use a number of the skills taught in CCC but their use is not made explicit.
	The lesson contains a literacy or numeracy element. Reference is made by the teacher to the use of the Functional Skills.
	Students can identify which skills they are applying during the lesson. The lesson objectives refer to both content and skills. Functional skill opportunities are interspersed within the lesson.
	Functional skills are embedded in the lesson and seamlessly contribute to the coverage of curriculum content. PLTs - Pupil Learning and Thinking skills are incorporated and promoted.

	Students are aware of their current level.
	Students and/or staff are aware of their minimum expected level or level and their “stretch” target level as well as their current level.
	Lesson objectives are linked to student targets and show the appropriate level they could represent. Students can explain how they can move from their current level to their stretch target level.
	Target based lesson objectives are embedded into the lesson and used to raise student achievement. Personalised targets are planned by the students, for future lessons. Lesson objectives are designed to aid students in reaching their “stretch” levels.

	Lesson has a theme or context that relates to other subject areas.
	Topics that relate to other subject areas are made clear to the students. Cross curricular skills are made clear to the students.
	Students are encouraged to demonstrate how skills/content in other subject areas could be used in the lesson context. There is an explicit link to another subject area that is concurrently complementing the lesson context.
	Students seamlessly apply skills and content from other subject areas to the current lesson context with minimal direction. Opportunities to reflect on this link are provided. Students demonstrate understanding on how to apply lesson material to other subject areas. 

	Closed questions are directed to the class, by the teacher. Students are able to describe learning objectives to other members of the group.
	Open and closed questions are directed to the class. Students respond to answers. Students can explain what they are learning to other members of the group.
	Students provide extended answers to questions. Answers are given reflection time and constructive feedback. When discussing the content is accurate and provides valuable help to reinforce understanding.
	Student answers are used to move the lesson forward and explore the learning objectives. Dialogue is valued by teacher and students and creates a vibrant atmosphere that keeps the learning objectives as the central focus.


2: Learning promoted 

Are they engaged, supported and challenged?

	Focusing
	Developing
	Establishing
	Enhancing

	Tasks are mostly pitched at the ‘middle’ ability level of the group. A number of learning styles are provided for. Differentiation is mostly by outcome.
	Tasks are set that challenge the majority of students. Learning styles are appropriately selected for each task. There is evidence of different tasks for the wide range of students.
	Engaging tasks are set that motivate and challenge all of the students. Students use a wide range of learning styles to meet learning objectives. There is evidence of a range of personalised tasks for each student, in activity, process and outcome.
	Engaging and exciting tasks are set that all students can participate in. Students are given the option to use the learning styles most suitable for them. There is a high degree of personalisation in how students can approach the tasks and successfully meet the learning objectives and make progress.

	Students complete activities under the management of the teacher. 
	Teacher demonstrates enthusiasm for tasks to be completed and students are active in their participation in the classroom.
	Work is set which is stimulating, and allows for a range of learning styles to be used. Teacher spends most of the lesson supporting students who are motivated and challenged by the tasks.
	Students clearly show enthusiasm for the activities they are engaged in and enjoy the clear progression they make. There is a ‘real’ relationship between the teacher and the students that inspires dialogue that extends the learning. 

	The teacher asks a range of closed and open questions to a variety of students. Students discuss work at an appropriate level with their peers. 
	The teacher asks a range of closed and open questions to a variety of students. Students explore the learning objectives and activities in a climate where constructive dialogue is encouraged.
	Questions are of a stimulating nature and pitched appropriately. Answers are given reflection time and constructive feedback. Students discuss answers with a range of peers. Pair and group work enables constructive debate. 
	Dialogue in the classroom extends the boundaries of the activities set by the teacher. Answers are used to move the lesson forward and explore the learning objectives. 

	The teacher is a visible presence in the classroom and scans the learning effectively. The seating arrangements do not hinder progress.
	The teacher is an active presence in the classroom, scanning and intervening to move learning forward. The contents of whiteboards and displays are meaningful and legible and contribute to the engagement of the students. Audio and ICT is used appropriately. Exemplar material/success criteria are visible.
	The teacher and students move around the room where necessary to ensure progress is made. The seating arrangements encourage meaningful student dialogue. Whiteboards and displays and visual supports are appropriate to the topic and provide up-to-date information that contributes to the understanding of the learning objectives.
	The seating arrangements have been planned specifically for the current lesson to maximise the potential for students to make progress. Whiteboards, visual clues and props and displays are seamlessly integrated into the lesson as a valuable resource that extends the students understanding. Exemplar material/success criteria are understood and used constructively by the students. 


3: Progress

Are learners making visible progress?

	Focusing
	Developing
	Establishing
	Enhancing

	Lessons are planned to address learning objectives using appropriate activities.
	The lesson is planned to address appropriately challenging learning objectives which are clearly explained so that most students know what they are trying to learn and are aware of a good learning outcome.

	The lesson is planned to address appropriately challenging learning objectives and outcomes are clearly explained so that all students and support staff know and value what they are trying to learn.
	Planning is informed by an in depth understanding of standards (P and NC Levels), progression, key concepts and skills (subject and cross curricular).

	All students know that there are learning objectives/outcomes because they are shared or displayed. 
	Many students and support staff recognise how the lesson builds upon both earlier and future learning.
	Most students are clear about the success criteria (which focus on fine levels of progression in concepts and skills), which they may have determined themselves and can apply these to their own/others work to make judgments or identify next steps.

	Lessons are often developed by teachers/support staff and students together with students routinely determining and using their own success criteria to improve their progress.

	Most students know what they have to do but only a few actually understand what it is they will learn.
	The teacher relates the tasks to the learning objectives/outcomes throughout the lesson and through regular assessment provides feedback to inform next steps so that progress is made by most students. 

	Most students can relate their learning to past, present, and future learning in the subject and relate this to learning in other subjects. 
	All students understand what they are trying to learn in relation to key concepts and skills and confidently discuss using subject terminology with a focus on key words, signs, symbols or objects.

	Some students can see how the lesson is related to recent lessons.
	Many students can, with support, identify some strengths and weaknesses in their work and suggest how to improve it.
	The teacher skilfully promotes a classroom climate where students are confident to take risks and share partially formed thinking or constructively challenge others during whole class or grouped/paired discussion.

	Student responses during learning conversations or discussion are typically extended, demonstrate high level thinking and support their views.

	Opportunities are provided for students to work together, discuss as a class or small group/pairs.
	Opportunities for structured class, group/paired discussion remain focussed such that all students listen to others and many are confident to contribute.
	Progress is regularly reviewed with students including the use of skilful questioning and teaching is responsive to need through appropriate resources or engaging activities. 
	Whole class and group/paired dialogue initiated by students is a significant mode of making progress that they value and requires minimal teacher intervention but when needed it is skilfully employed to enable each student to use AfL and further develop independence.

	Students are encouraged to listen and learn from each other and so help develop their confidence.

	The teacher uses specific strategies to improve the quality of dialogue and student confidence.
	All students make good progress, in relation to the learning objectives, with some independence.
	The teacher and support staff encourage self review and routinely explores with students how they learn most effectively and how this can be applied.

	The progress made by the class is reviewed against the learning objectives.
	The progress made by the class impacts upon the direction of the next phase of the learning to benefit all learners.
	Students are aware of their progress and work with the teacher and support staff to identify their next steps. The teacher skilfully facilitates the required processes for each learner to progress with the objectives. 

	Students have an appetite for learning resulting in a classroom buzz where students use initiative and independently identify and take their next steps in learning to make good progress.


4: Learning linked?
Is the lesson well structured and linked to prior and future lessons?

	Focusing
	Developing
	Establishing
	Enhancing

	Lesson objectives are visible.
	Lesson objectives are visible and referred to.
	Lesson objectives are discussed throughout the lesson and help to guide learning. 
	Lesson objectives are personalised. The students take a very active role in working towards them and reviewing their progress with them.

	Previous lesson is used to set the context for this lesson.
	Students demonstrate understanding as to how this lesson builds upon the previous one.
	Students apply competencies, skills and knowledge from previous lessons to this lesson with guidance and support. 
	Students apply competencies, skills and knowledge from previous lessons to this lesson with confidence.

	The lesson’s relevance to the world is discussed.
	Students are able to identify how this lesson is relevant to the world.
	Students are able to identify and empathise with how this lesson is related to the real world. Examples are used skilfully.
	Students have been provided with experiences and material that outlines the relevance of the lesson. Student experiences will be used to shape the lesson.

	The lesson has an introduction that sets the activity and shares learning objectives. The plenary makes a general comment about the lesson.
	There is a starter and plenary where learning objectives and success criteria are discussed and reviewed.
	A starter activity sets the scene for the lesson. A plenary is evident and reviews student progress with some student input.
	An engaging starter is made available as students arrive that helps define the learning objectives. Student contribution to a meaningful and engaging plenary is high. There is evidence of target setting and review.

	Links made to future lessons.
	Students are introduced to what will be happening in the next lesson and how this lesson relates to it. 
	The next phase of learning is discussed and understood by students. Opportunities for development and extension are provided.
	Students discuss the progress made in the current lesson and decide the direction of the next lesson. This discussion will be skilfully facilitated by the teacher and support staff. 


5: Learners’ attitudes and behaviour

Is the lesson and learning well managed?
	Focusing
	Developing
	Establishing
	Enhancing

	Lesson follows a basic 4 part model - namely - starter, introduction, main and plenary.
	Clear evidence of lesson planning and the lesson’s place in a scheme of learning.
	Lesson moves with pace and clear progress can be demonstrated. The lesson is differentiated. G and T and SEN students are supported and challenged. Some thought given to learning beyond the classroom.
	Planning and effective delivery of the lesson is shared by students and linked to prior and future learning. 

Longer learning periods and positive attitudes with excitement and interest in learning evident. Learning beyond the classroom is encouraged. 

	Some thought in seating students.
	Seating plan used to improve class behaviour.
	Seating plan used to improve AFL and promote peer and group work.
	Students move around the room where appropriate and within a stimulating learning environment. Conversation surrounding the learning processes and objectives are evident and encouraged.

	Behaviour strategies are applied but not consistently. Teacher sets clear expectations.
	School behaviour applied effectively and consistently. Expectations of behaviour agreed and followed by teacher and students.
	A positive and creative ‘buzz’ in the lesson, with behaviour for learning strategies applied where necessary.
	Behaviour not an issue as class are capable of managing themselves aided through the teacher’s facilitation. The class demonstrates excitement and enthusiasm at all stages. There is a ‘real’ relationship between teacher and students that enhances the learning experience. 

	Basic resources are used by the students who with teacher help, use them appropriately. 
	Original and creative resources developed by staff used by students with simple instruction. ICT used to promote student engagement and learning. 
	Exciting resources have a direct impact on the student’s understanding of the lesson objectives, providing instant response. Resources are used with little teacher input by the students.
	Students develop and share teaching resources. E-learning is seamlessly embedded in the lesson and used confidently and appropriately when needed by the students. 

	Support staff directs student(s) according to teacher direction.
	Support staff contributes significantly with continual dialogue between students and teacher. Elements of prior planning with the teacher are evident.
	Support staff play a crucial role in lesson delivery and are involved in some aspects of planning. Support staff have a strong impact on the learning of the student(s).
	Support staff is approached by students and seen as a vital part of the learning process by them. Support staff works with the teacher to deliver learning outcomes for students of all ability levels. They are confident with the learning objectives. 


